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Australia has a long history of what has been pilloried as 'cultural cringe', and of bemoaning its isolation from 'overseas' developments. In recent years, the valuing of ideas and practices from elsewhere has been transformed under the rubric of 'world best practice' within a global economy and culture, both in political discourse generally, and in a raft of reports on the need for reform of teacher education in particular (see Vick, 2006a) . Here, I document overseas borrowings in the form of texts in teacher education during the first half of last century, focusing on teachers colleges in Sydney, Melbourne and Adelaide. On the one hand, I seek to show that Australian teacher education has always sought to establish itself in relation to international rather than merely local practice. On the other hand, I aim to demonstrate that this was neither a 'cultural cringe' nor a desperate bid to conform to other parts of the world, but a consequence of an understanding that proper practice was derived from universal truths and principles, independent of any geographic reference points (Vick, 2006a) .
PROGRAMS AND SUBJECTS
Each of the teachers colleges in Australia in the first half of the twentieth century offered a comparable array of subjects within a similarly structured program (Hyams,1979) . While details of nomenclature varied across institutions, all programs featured a division between foundational and applied studies. The foundations were subdivided into social (historical, comparative, policy and administration) studies, studies of the proper purposes of education (in part historical and comparative, but also drawing on social and moral philosophy) and (largely psychological) studies of characteristics of students and the nature of learning. 1
The distinction between foundational and applied subjects was blurred in two ways. First, both within and between institutions, the nomenclature of subjects was inconsistent, with discipline-named subjects (for example, Educational Psychology) and topic-named subjects (for example, Principles of Education or General Methods) sitting side by side. Second, elements of the disciplinary 'foundations' re-appeared in the applied subjects: for example, psychology constituted a core foundational discipline but also underpinned both 'general methods' studies (the broad principles of learning on which pedagogy and curricular organisation should be based) and 'special methods' (the application of these principles to teaching the specific subjects that comprised the school curriculum). Sydney, 1937: 12) The relation between theory and application is well caught in the comment, under the heading 'Principles of Teaching', that 'for the most part the principles of teaching will be studied in conjunction with... Educational Psychology', followed by a list of specific topics, such as lesson planning, to which psychological principles would be applied. (Teachers' College, Sydney, 1937: 12) .
SUBJECTS AND TEXTS
For most, if not all subjects, texts were prescribed. The use of texts allowed staff to draw on, and present to the students, ideas endowed with authority. Their mere existence as published texts itself constituted one form of authorisation. Australian texts followed the same principle, even if the status of the authors was sometimes different; the title page of Elijah and Cole (1944) identified the authors as Senior Inspector and Inspector of Schools respectively in the Victorian Education Department.
In addition, texts carried the authority that flowed from being endorsed and used by College staff (for example, Department of Education, New South Wales, 1924, 34-80; Department of Education, South Australia, 1902, 154-155;  Department of Education South Australia, 1920, 588-599). They were treated largely uncritically.
Lecturers' notes drew on them, and represented them essentially as factual truths (for example, Browne, n.d.) , and student notes reflected and reproduced this treatment (for example, Lee, 1911; Hamilton, 1939 Mackie, 1907a Mackie, , 1907b . 3 Moreover, such purchases were subject to budgetary control, and the lists submitted were scrutinised for relevance and moral suitability (Boardman et al., 1995: 31) and sometimes trimmed (Director of Education, 1929; Mackie, 1929a Mackie, , 1929b Mackie, , 1929c .
By the late 1940s this had changed dramatically, with the library buying around 80 volumes each month (Sydney Teachers' College, 1948; c.f. Boardman, 1995: 82-84) . Moreover, in contrast to the earlier practice, purchasing was more or less continuous and under autonomous College control, a routine part of the College's own management of its needs and resources. 
A WIDE WORLD OF IDEAS

HUMAN NATURE: SCIENTIFIC AND
MORAL TRUTH
In many cases, apart from the fact that they were written in English, the national origins of these texts were of little direct relevance, and were reflected only minimally in the texts themselves. Psychology texts could be used and editor of a widely-used Australian text, mounted an argument that required curriculum to be the expression and embodiment of nothing less than civilisation itself. The curriculum, he argued, 'must' (his imperative) include such subjects as 'mathematics and English' since they 'are regarded by society as essential to human welfare' and reflect the 'demands of civilization and the nature of the pupil' (Cole, 1932: ix-x;  italics added). While the reference to 'civilisation' is clearly historical, 'the nature of the child' refers back to psychological science.
Moreover, an appeal to the authority of sciencein this case the science of botany and its extension to 'scientific gardening' through the planting of good seed, careful cultivation and the reaping of rich harvests-in fact, underpins this whole passage. Thus, for instance, 'even if by chance' subjects such as 'heraldry and Choctaw… flourish better [than mathematics and English] on the native mental soil, they are not wanted; nor can they… afford the social equivalent of the former' (Cole, 1932: ix) . In historical texts, this line of inquiry started by establishing a set of (classical) ideals to do with culture and democracy, then proceeded to explore past examples of falling away from or recovery of those ideals, through a narrative of long-term triumphant struggle resulting in the present (Cubberley, 1922; Quick, 1907) (Adelaide Teachers' College, 1976 -1981 or among historians of teacher education.
GENERAL PRINCIPLES, LOCAL
CONTINGENCIES
Yet these texts constituted a body of knowledge that crossed national boundaries. This body of knowledge was far from seamless and singular, but the unmarked and unproblematic juxtaposition of texts from various parts of the world to form a composite 'literature of education' allowed them to constitute a 'universal' normative discourse of education, essentially transcending specific local, regional or national contexts and cultures. Thus, for at least a century, Australian teacher education has been firmly committed to a trans-national vision of 'best practice', where 'best' was derived not from a calculation of pragmatic outcomes of particular practices but from a body of normative principles grounded in what were constructed as universal scientific truths. NOTES 1. In most cases, throughout, general claims are derived from detailed documentation from a range of published and manuscript sources; specific references in these cases are exemplars only; in such cases, as here, they are cited as 'for example'.
2. Texts cited are selected from lists compiled from Education Gazettes for New South Wales, South Australia and Victoria and teachers college Calendars.
3.Text purchases until the 1930s can be traced from lists submitted by College Principals to Directors of Education for their approval, in the education correspondence files in the respective State Archives or Public Record Offices.
